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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 

I can make connections between texts and ideas to comprehend what I read. (RL.3.11) 

I can choose a text that interests me. (RL.3.11) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of The Incredible Book-Eating Boy. 

• I can demonstrate stamina as I read a book that interests me. 

• I can choose books that are a ‘good fit’ for me as a reader.  

• Teacher observation 

• Fishbowl Observations recording form 

• Reading Stamina Tracker 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Read-aloud and Discussion: The Incredible Book-

Eating Boy (20 minutes) 

B. Reading Stamina: Discussion and Fishbowl (25 

minutes) 

3. Closing and Assessment 

A. Debrief: Reading Stamina Anchor Chart (5 minutes) 

B. Baseline Self-Assessment (5 minutes) 

4. Homework 

A. Tell someone at home about Henry in The 

Incredible Book Eating Boy. Tell them what Henry 

realized by the end of the story. Share the definition 

of reading stamina with someone at home. As you 

are reading independently at home tonight, practice 

building your stamina as a reader. Set a goal for 

yourself of how many minutes you will try to read.  

• Unlike other books in this module, The Incredible Book Eating Boy is used only as a read-aloud , 

structured with whole group discussion aimed at getting students thinking about the idea of reading 

stamina. Students do not do a close reading of this text. 

• Students should be reminded of the importance of reading a high volume of books at their own reading 

level on a consistent and regular basis. This proves particularly helpful for building student reading 

fluency and the academic vocabulary that the CCLS demands. See the Unit 2 Recommended Texts lists 

for books at various Lexile ranges related to the topic of this unit.  

• Review Unit 1, Lesson 4 (introduction to the classroom library; discussion about the importance of wide 

reading) 

• Pre-read The Incredible Book-Eating Boy. To clarify, the first words of the story, “Henry loved books. 

But not like you and I love books…” is considered page 2 for the purposes of this lesson. 

• Review Fishbowl protocol.  

• Determine which 3-4 individuals will be demonstrating during the Fishbowl activity. These could be 

students in the class, adults, or older students. Prepare those individuals ahead of time for the role they 

will play. One individual needs to take on the role of a reader who does not demonstrate stamina.  

• Optional: Consider capturing video showing students authentically reading and demonstrating 

exemplary reading habits and stamina. Use this video as a supplement or a follow up at a later point in 

the unit or module. 

• Adapt the Reading Stamina tracker as necessary. Print the Lessons 5 and 6 Stamina Trackers back to 

back. Collect the stamina tracker following this lesson and save it for Lesson 6. 

• Be sure all students have a book to read on their own for Lesson 6 or provide time for students to select 

a book at their independent reading level in advance of Lesson 6. 

• The Reading Superpowers Anchor Chart was started in Lesson 2. In this lesson, the superpowers 

“Reading Volume” and “Reading Stamina” will be added to the anchor chart. 
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 Teaching Notes (continued) 

  • If students are using the “My Reading Superpowers Chart” (from Lesson 2), they will add “Reading 

Volume” and “Reading Stamina” to their chart at the same time they are added to the anchor chart. 

They can even make note of the character connections to Lark, Cal, Henry or Trisha. 

• A series of ‘Quick Writes’ are available in some lessons in Unit 2. Each quick write is linked to one of the 

reading superpowers. The first quick write in this lesson is “How is ‘reading stamina’ a reading 

superpower? How would having reading stamina make you a more proficient reader?” The other quick 

write available with this lesson is: “How is a ‘reading volume” a reading superpower? How would 

reading a lot of books make you a more proficient reader?” 
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Lesson Vocabulary Materials 

identify, predictions, connections, 

proficient, demonstrate, stamina, 

interests, share, self-assess, evaluate, 

atlas, fierce, fussy, digest, properly, 

accident 

 

• Reading Superpowers list (for teacher reference) 

• Reading Superpowers anchor chart (from Lesson 2 and last used in Lesson 4) 

• The Incredible Book Eating Boy (book; one text for the teacher) 

• Document camera (or interactive white board) 

• Stamina Definition (for teacher reference or display) 

• Stamina Discussion Questions (one per student) 

• Fishbowl Anchor Chart (for display) 

• Fishbowl Observations recording form (one per student) 

• Clipboards (optional; one per student) 

• Chart paper for new anchor chart: Reading Stamina (or use the anchor chart provided in Supporting Materials) 

• Reading Stamina Tracker (one per student and one to display)  

• Lesson 5 Homework (one per student) 

Supplemental Materials 

• My Reading Superpowers Chart (from previous lessons) 

• Quick Write: Reading Stamina 

• Quick Write: Reading Volume 

• I Can Build My Reading Stamina Chart 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Building Our Power as Readers (5 minutes) 

• Begin by asking students to form groups of three or four. Students will need their homework paper from Lesson 4. Invite 

each student to share out two or three of their favorite words they selected for homework and explain why they chose those 

words.  

• Review the main message in Thank you, Mr. Falker with students: When you want something badly like Trisha wanted to 

read, you don’t give up. Say: “Trisha worked hard and practiced to build her own reading power so she could become an 

independent and proficient reader. When you have a reading struggle, you push past it. A love of reading is a wonderful 

thing!” 

• Ask students to think of the main message of The Boy Who Loved Words. Give them a minute to Think-Pair-Share. Invite 

one or two students to share their ideas with the whole class. The main message is: “Selig’s love for words resulted in him 

being a collector of words. But he needed a purpose for his words so he decided to share them with others by spreading them 

around. A love of words is a wonderful thing!” 

• Remind the students of the story they read over the last two days, The Boy Who Loved Words by Roni Schotter. Ask the 

class: “What challenges did Selig face? How did Selig use words to help others? What superpower did he develop as a 

reader?” Make sure that students understand that Selig felt lonely and overwhelmed by all the words he collected so he 

decided to share  his words with other people and spread his love of words. Help students realize that Selig ‘built’ his ‘word 

power’ by spreading his love of words. 

• Ask students to think about other ways they can build word power. Have students turn-and-talk about their ideas, followed 

by a quick share out. If students don’t mention the connection between wide reading (reading volume) and vocabulary then 

suggest this idea to them.   

• Have students Think-Pair-Share: How would reading a lot help someone to build their word power? Follow up briefly with 

group discussion of a few of the ideas. (Don’t’ spend a long time discussing this but rather use this as an opportunity to plant 

the seed about the benefits of being a true reader. This idea will be developed further throughout this lesson.) 

• Clarifying vocabulary meets the 

needs of ELLs and other students 

developing academic language. 
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Work Time Meeting Students’ Needs 

A. Read-aloud and Discussion: The Incredible Book Eating Boy (20 minutes) 

Note: Unlike the other read-alouds in this module, “The Incredible Book Eating Boy” read-aloud is interactive. This is 

because students will not do a close read of this text. Therefore, students need time to think and talk during the read-aloud.  

• Have the Reading Superpowers anchor chart on display to add to at the end of this work time.  

• Show students the book The Incredible Book Eating Boy by Oliver Jeffers. Orient students to the learning target: “I 

can identify the main message of The Incredible Book Eating Boy.” Underline the words identify and main message.  

• Tell students that with this book they will not be close reading the text. Instead, the story will be read aloud and there will be 

points in the read-aloud for pausing to discuss what’s happening and what they’re thinking as readers. 

• Prior to reading, invite the students to look at the illustrations in The Incredible Book Eating Boy as you flip through the 

pages of the book. Have students Think-Pair-Share about what the message of the story might be. Ask a few students to 

share their predictions. 

• Begin to read The Incredible Book Eating Boy aloud to the students. As you read, display the pages of the text on the 

interactive white board or document camera or have students gathered close enough that they can see the illustrations as 

you hold the book and read. The first words of the story, “Henry loved books. But not like you and I love books…” is 

considered page 2 for the purposes of this lesson. 

• Pause at points within the story to ask questions and discuss what is happening:  

* After Page 4 is read: Point out the image of Henry eating books. Ask students: “What do you see?” Invite them to turn and 

talk.  

* After Page 7 is read: Linger on the word fierce. Ask students to try to figure out this word using the context, “And he was 

going through them at a fierce rate.” Say “I see Henry carrying a heavy load of books and the story has already shown us 

that he has eaten many books up to this point.” Invite students to Think-Pair- Share about the meaning of the word fierce. 

Guide students to understand that in this context, fierce means “incredibly rapid or fast.” Model substituting the phrase 

into the sentence, “And he was going through them at an incredibly rapid rate.” 

* After Page 10 is read: Draw students’ attention to the diagram on page 10 labeled A-C. Ask: “When I read that Henry’s 

belly gets full when he eats books, I made a connection to how eating food makes me full. What gets full when we read 

books?” Invite students to Think-Pair-Share.  

• There can be other pausing points 

within the story. Look for 

opportunities where some brief 

discussion will add to students’ 

understanding of the story.  

• For ELLs make sure they 

understand the following words and 

phrases: 

- dictionaries; atlases  (p.7) 

- crossword (p.11) 

- fussy (p.16) 

- “started going not quite so 

well” (p.17) 

- ill (p.18) 

- digest; embarrassing (p.20) 

• Since students don’t have a copy of 

this text, make it available to 

students for use following the 

lesson. Consider placing the book in 

the classroom library for a few days 

or weeks. 
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Work Time (continued) Meeting Students’ Needs 

* Continue reading aloud, stopping periodically to emphasize key academic vocabulary or key phrases that will help 

students understand the main message. Be sure that throughout the interactive read-aloud students get to do the thinking 

and talking. Ask a question, let them ponder, have discussion, and address any confusion or misconceptions. 

• After the whole story has been read, ask: “Can eating books really make you smarter?” Take responses. Then invite students 

to Think-Pair-Share: “How does Henry become a true (real) reader?” Students should share that instead of eating the books, 

Henry spends a lot of time reading the books and discovers he can still become the smartest person on earth! 

• Follow up with: “Can reading books really make you smarter?” Invite a few students to share their thinking. Push students 

to be specific. Have them think then about what might happen if you were a person who read a lot of books! 

• Pose this question to students as a Turn-and-Talk: “What did you learn from the story, The Incredible Book Eating Boy 

about what it takes to be a reader?” Then ask: “What reading power did Henry develop that you could use as a reader?” 

Students should share that Henry learned that if he spent time actually reading a lot of books he would learn all sorts of 

things.  

• Drive the point home with students: “Reading a lot is what would make Henry smarter, not eating books. Reading a high 

volume and a wide range of books would give a reader power. Let’s add “Reading Volume” to the Reading Superpowers 

anchor chart!”  

• Point out to students though that reading takes time. This is meant to lead students into the concept of reading stamina. 

• Increase interactions with 

vocabulary in context. This 

increases the rate of vocabulary 

acquisition for ELLs and other 

students.  

• If students are using the “My 

Reading Superpowers Chart” to 

maintain their copy of the list of 

reading superpowers, they would fill 

in “Reading Volume” as it’s added to 

the class anchor chart. 

 

B. Reading Stamina: Discussion and Fishbowl (25 minutes) 

• Display the stamina definition for students to see. Ask for a volunteer to read the definition aloud to the class: “Stamina 

means being able to do something for a long time without losing interest or giving up.” 

• Now tie the idea of stamina back to Trisha in Thank you, Mr. Falker. This could sound like: “When I was reading Thank 

you, Mr. Falker, I thought about how hard it was for me to learn how to [insert example here, such as dance]. It was 

challenging for me at first. I had to work really hard at it and spend a lot of time doing it. As I read what was happening to 

Trisha, I realized I knew what this was like for her and it helped me know what she was going through. This connection to 

my own life really helped me understand the character and story better.” Help students understand that you met with 

success or got better at [insert example] because you had stamina. 

• Help students see the difference 

between stamina for a physical 

activity like playing a sport or dance 

as opposed to reading stamina that 

is more about using your brain. 

• There are two variations of the 

Stamina Discussion Questions. One 

has just the questions and the other  
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Work Time (continued) Meeting Students’ Needs 

• To make sure students understand this important word, ask: “When have you needed stamina for something?” Allow 

students to share with each other. Use cold call to have a few students share whole group. Students will likely think of and 

share personal examples of stamina related to physical activities – riding a bike, playing an instrument, playing a sport.  

• Distribute the Stamina Discussion Questions. Project one to help orient students to each of the four questions.  

*  “What do you think reading stamina is?” 

* “Which characters you’ve read about have demonstrated, or shown, reading stamina?” 

*  “How did reading stamina benefit (help) the characters? What did they get from it?” 

* “How do you demonstrate stamina as a reader?” 

Students will work with a partner to discuss their thinking about these four questions.  

• Circulate and listen in to the partnership discussions. Praise the students for their effective use of the conversation norms. 

• Revisit the Stamina Definition. Have students Turn-and-Talk about how they would modify the definition to define Reading 

Stamina. Students should come up with: “Reading stamina means being able to read for a long time without losing interest 

or giving up.” 

• Return again to some of the characters from the books read thus far in the module: Trisha having stamina to do the hard 

work to overcome her learning disability; Cal having stamina to learn how to read as an older child on his own and with the 

help of his sister Lark; Henry having stamina to become smarter by spending lots of time reading. 

• Tell students they will now use the fishbowl protocol to observe the independent reading behaviors of a small group of 3-4 

readers. The readers will be inside the Fishbowl. Those modeling may be adults, older students in the school, or students 

from the class who have practiced in preparation for the modeling. One person will be taking on the role of a reader who 

does not demonstrate stamina. This will allow students to see a non-example. 

• Display the Fishbowl Anchor Chart. Quickly review the roles in the Fishbowl protocol. Remind students that their job 

during this activity is to watch and listen closely.  

• Distribute the Fishbowl Observations recording form to students. They will use this recording form to write down 

their observations. Quickly orient students to the recording form.  

• Have students and fishbowl participants take their respective positions with all necessary materials. It would be beneficial 

for students observing outside the fishbowl to have a clipboard or other hard writing surface as they write on the recording 

form for Parts 1 and 2. 

has lines for notes. Some students 

may need quiet reflection time 

before the partner or small group 

discussion of the questions. During 

this quiet reflection time, students 

could jot down some notes that they 

can then use as talking points 

during the discussion. This could 

even be done in advance of this 

lesson for ELLs or students who 

struggle significantly. 

• Consider allowing students to draw 

their observations, ideas, or notes 

when appropriate. This allows ELLs 

to participate in a meaningful way. 

• Provide anchor charts with 

nonlinguistic representations for 

processes such as “How do we build 

our reading stamina?”  

• As a supplement or follow up, share  

a pre-recorded video of students 

engaged in authentic reading.  

• If clipboards are available, students 

observing could come to the 

fishbowl with their recording form 

on a clipboard. This way they will 

not have to return to their desks to 

complete Part 2. 
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Work Time (continued) Meeting Students’ Needs 

• Begin the activity, allowing 5-7 minutes for students to observe the activity inside the fishbowl of the readers reading. During 

the time observing, students should record their observations in Part 1 of the recording form. 

• When the demonstration is concluded, direct students to take 2-3 minutes to complete Part 2 of the recording form which 

asks them to reflect on what they observed as it relates to reading stamina.After a few minutes, ask students to work in 

groups of 4-5 to share what they wrote in Parts 1 and 2. Remind students to use the Class Norms for Conversation. Part of 

what students will have observed and be discussing is the non-example member of the fishbowl group and the behaviors that 

were evidence of not having reading stamina. 

• Finish by having students complete Part 3 independently. Collect students Fishbowl Observations recording forms for 

review. 

• Some students may benefit from co-

creating an additional anchor T-

chart titled “Readers” with one 

column labeled “With Stamina” and 

the other column labeled “Without 

Stamina.” 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief: Reading Stamina Anchor Chart (5 minutes) 

• Come back together as a group. Ask students: “What do you need to do as a reader to demonstrate, or show, reading 

stamina?” Use chart paper and create a Reading Stamina anchor chart of students’ ideas and add any additional ideas as 

necessary. Use the sample Reading Stamina anchor chart in Supporting Materials as a reference. The Reading Stamina 

anchor chart might contain ideas like: 

* Stay in my reading spot. 

* Read silently or in a whisper voice. 

* Read the whole time. 

* Stick with my book until I finish it. 

* Use reading strategies to understand what I read. 

* Read carefully (and don’t just eat books like Henry!) 

• Display the Reading Superpowers anchor chart. Help students understand that stamina will result in them reading 

more in both time and volume and that means an increase in reading power. It could sound something like: “By having 

stamina with your reading, you will end up reading more often and for longer periods of time. Just think of how many books 

you could read if you have stamina. That would be so powerful!”  Add ‘Reading Stamina’ to the anchor chart. 

• When ELLs are asked to produce 

language, consider providing a 

sentence frame or starter, or a cloze 

sentence to assist with language 

production and the structure 

required. 

• Add pictures or icons to the anchor 

chart to support and extend 

students’ understanding. 

• If students are using the “My 

Reading Superpowers Chart” to 

maintain their copy of the list of 

reading superpowers, they would fill 

in “Reading Stamina” as it’s added 

to the class anchor chart. 

B. Baseline Self-Assessment (5 minutes) 

• Distribute the Reading Stamina tracker. Give students a few moments to orient themselves to the tracker. Ask students 

to think about where they stand right now on each of the descriptors on the Reading Stamina Tracker. They should use 

careful self-reflection for the completion of the tracker. This first completion will serve as a baseline. Reinforce the idea of 

honest reflection and that it’s okay to be secure with only some of the stamina descriptors for this baseline. Make sure 

students use the side marked for Lesson 5. 

• Collect students’ Reading Stamina trackers for use in Lesson 6. Side 2 will be used in Lesson 6. 

• Tell students that in the next lesson they will have an opportunity to practice reading with stamina. They should make sure 

they have an independent reading book ready for this activity. 

Note: The Reading Stamina Tracker will be used a few more times in this unit. After today’s use, there will be two reflection 

questions following the chart asking students to name what they did well and what they need to work on. 

• The Reading Stamina Tracker has 

additional lines for additional 

stamina or stamina building 

behaviors (as a class or 

individualized for students). 

• Challenge readers to increase their 

reading stamina. Encourage them to 

set goals for reading minutes for 

each time they read or for longer 

periods such as a week or a month. 

Adapt the “I Can Build My Reading 

Stamina!” chart as needed. 
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Homework Meeting Students’ Needs 

• Tell someone at home about Henry in The Incredible Book Eating Boy. Tell them what Henry realized by the end of the 

story. Share the definition of stamina with someone at home. As you are reading independently at home tonight, you should 

practice building your stamina as a reader. Set a goal for yourself of how many minutes you will try to read.  
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Stamina Definition 

 

 

 

Stamina means being able to do something for a 

long period of time without losing interest or 

giving up. 
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Stamina Discussion Questions 

(with note lines) 

 

Groups will discuss each question using the Class Norms for Conversation. 
 
The teacher will signal the start and end time for the discussion of each question. 
 

Question 1 

What do you think reading stamina is? 

Notes: 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

 

Question 2 

Which characters you’ve read about have 

demonstrated, or shown, reading 

stamina? 

Notes: 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

 

Question 3 

How did reading stamina benefit (help) 

the characters? What did they get from it? 

Notes: 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

 

Question 4 

How do you demonstrate stamina as a 

reader? 

Notes: 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 

_____________________________ 
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Stamina Discussion Questions 

(without note lines) 

 

Groups will discuss each question using the Class Norms for Conversation. 
 
The teacher will signal the start and end time for the discussion of each question. 
 

Question 1 

What do you think reading stamina is? 

 

Question 2 

Which characters you’ve read about have 

demonstrated, or shown, reading 

stamina? 

 

Question 3 

How did reading stamina benefit (help) 

the characters? What did they get from it? 

 

Question 4 

How do you demonstrate stamina as a 

reader? 
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Fishbowl Anchor Chart 
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Fishbowl Observations Recording Form 

 
Part 1: Observing and Recording 
 
Take notes below on what you observe: 
 

 _______________________________________________________ 

 _______________________________________________________ 

 _______________________________________________________ 

 _______________________________________________________ 

 _______________________________________________________ 

 _______________________________________________________ 

 

Part 2: Reflecting 
 

Reminder: 

 

What did you see these readers do that showed their reading stamina? 
 
_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

Part 3: Group Discussion 

What is one thing you learned or realized from the discussion? 
 
_____________________________________________________________________ 

_____________________________________________________________________ 

 

stamina - being able to do something for a long period of time without losing 
interest or giving up. 
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Reading Stamina Anchor Chart 

 

 Stay in my reading spot. 

 Read silently or in a whisper voice. 

 Read the whole time. 

 Stick with my book until I finish it. 

 Use reading strategies to understand what I read. 

 Read carefully 

 (And don’t eat books like Henry!) 
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Reading Superpowers 

(for teacher reference) 

 

 

Unit 2 is titled “Building the Power of Reading.” The texts used in this unit are meant to 
help students realize that many things contribute to having the power of reading or the 
ability to be a proficient reader.  
 
The Reading Superpowers anchor chart was started in Lesson 2 and will be added onto 
in the lessons referenced below. Additional superpowers may be added but these 7 are 
addressed directly in the lessons noted.  
 

1. Love for Reading (Lesson 2) 

2. Strong Vocabulary (Lesson 4) 

3. Reading Stamina (Lesson 5) 

4. Reading Volume (Lesson 5) 

5. Choosing ‘good fit’ Books (Lesson 6) 

6. Solid Comprehension (Lesson 6) 

7. Fluency (Lesson 8 and 9) 

 
Caution: If additional superpowers are added, keep them broad like those listed above. Something 

like “Making Predictions” falls within ‘Solid Comprehension.” 



 

 

GRADE 3: MODULE 1: UNIT 2: LESSON 5 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights 

Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U2:L5  •  March 2014 

CCI Enhanced Module (Williamsville Central Schools) February 2015    •  20 
 

Reading Stamina Tracker (Lesson 5) 

 

Name: 

Date: 

 

 

Book Title: 

This Means That I: Not Yet… Still Working 

on It! 

I did it! 

Stay in my reading spot    

Read silently or in a whisper voice    

Read the whole time    

Stick with my book until I finish it    

Use reading strategies to understand what I read    

Read carefully, and don’t rush through books    

    

    

 



 

 

GRADE 3: MODULE 1: UNIT 2: LESSON 5 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights 

Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U2:L5  •  March 2014 

CCI Enhanced Module (Williamsville Central Schools) February 2015    •  21 
 

Reading Stamina Tracker (Lesson 6) 

 

Name: 

Date: 

 

 

Book Title: 

This Means That I: Not Yet… Still Working 

on It! 

I did it! 

Stay in my reading spot    

Read silently or in a whisper voice    

Read the whole time    

Stick with my book until I finish it    

Use reading strategies to understand what I read    

Read carefully, and don’t rush through books    

    

    

 

One thing I did to build my reading stamina was:  

 

 

Next time, I will work hard to:  
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Lesson 5 Homework 

 

Name: 

Date: 

 

 

1. Tell someone at home about Henry in The Incredible Book Eating Boy. Tell them 

what Henry realized by the end of the story. 

 
2. Share the definition of reading stamina with someone at home. 

 
 

 

 

 

3. As you are reading independently at home tonight, practice building your reading 

stamina as a reader. Set a goal for yourself for how many minutes you will try to read. 

 
Today/tonight, I will try to read for _________ minutes. 
 
I read the book _______________________________________________.  
 
I read for __________ minutes. 
 

 
 

Important Note: 

For tomorrow you will need to make sure you have a book to read as you practice 

building your reading stamina. Make sure it is a “good fit” book for you as a reader. 

being able to read for a long period of time without 

losing interest or giving up. 
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Quick Write: Reading Stamina 
 

Name: 

Date: 

 

 

 

 

 

 

How is ‘reading stamina’ a reading superpower? How does having reading stamina 

make you a more proficient reader? 

 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 
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Quick Write: Reading Volume 
 

Name: 

Date: 

 

 

 

 

 

 

How is ‘reading volume’ a reading superpower? How does reading a lot of books make 

you a more proficient reader? 

 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 
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I Can Build My Reading Stamina! 
 

Name: 

Date: 

 

 
My goal is ___________________________________ 
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I Can Build My Reading Stamina! 
 

Name: 

Date: 

  
My goal is __________________________________




